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CHAPTER I 
PHILOSOPHY OF EXTRACURRICULAR ACTIVITIES 
It is essential that a paper on extracurricular 
activities should begin with some philosophy of activities, 
a. philosophy that is quite inclusive of the thoughts of 
known writers in this field. From the research which has been 
done on this subject the author believes that the following 
ideas sum up the situation adequately: A democracy is a 
society where each individual may grow through common 
activities, to his greatest breadth as a political, social 
and moral factor in promoting his own personal well-being 
and that of the citizens of the community and state. In 
no other phase of high school life today is there such a 
promising opportunity for realizing this ideal. as in 
extracurricular activities, when they are developed by the 
students to meet students' needs and are guided by 
administrators and teachers behind the scenes. 
l Edmonson et al. point out that the extracurricular 
activities program should be based on a sound educational 
philosophy, with principles that will result in well-
rounded development of boys and girls. Good judgment is 
needed in building a program of activities, and the 
administrator should cautiously observe the relative value 
of the curricular and the extracurricular activities of a school. 
l 
J. B. Edmonson, Joseph Roemer, and Frances Bacon, 
The Administrator of this Modern Secondarz School (New York: 
The Macmillan Company, 1948), p. 253. 
2 
Student activities should be encouraged in the minds of 
students and teachers through the administrative program. 
The activities should have a place in the daily program, 
and provision should be made for limiting and encouraging 
participation but still preserve interest. 
Meetin~ needs of pupils, teachers and comm.unity. In 
situations where administrators and teachers have real vision 
and the students are conditioned to accept and feel responsi-
bility, remarkable results can be obtained in the following: 
------
1. Developing potential qualities of real 
citzenship. 
2. Providing an appreciation of leadership and 
the dignity of fellowship that the leader 
in one line of activity may graciously serve 
in the ranks in another. 
J. Creating recreational hobbies and interests 
together with appreciation of the arts. 
4. Developing a real concept of the home beautiful 
and ideals of home life through the understanding 
of the wholesome influence of tine social relation-
ships among boys and girls, and men and women. 
5. Initiating a health program. in which the stu-
dents are vitally interested. 
6. Motivating study, the intellectual development 
as well as life interest. 
7. Making use of indicated pupil interests, 
aptitudes, and capacities for vocational and 
educational guidance. 
8. Building an intelligent interest, on the part or 
the community, in the school, its needs and 
possibilities; and on the part of the students, 
in important affairs concerning the community, 
state, and nation.2 
2Alexander Crippen Roberts and Edgar Marion Draper, 
Extraclass and Intramural Activities in High School (New York: 
The Century Company, 1932)p. 22. - -- · 
Developing growth through !!: knowledge !2! extracurricular 
activities. Charters3 states that one of the objectives 
of education is to develop the growth of the individual 
in a democratic environment. This has already been mentioned, 
but it is little known that this objective has been accepted 
for only the past forty or fifty years. It is comparatively 
safe to predict that the idea of growth of the individual 
will prevail for years to come. 
It seems that through school activities the attitude 
of students toward their schools has within the last few 
decades been changed from what might be characterized as 
the child against the teacher to that of friendl.y cooperation 
in achieving the best interest of pupils. It is not pleasant 
to think of the conditions that would prevail, with the 
greatly increased enrollment of pupils of lesser academic 
interests and abilities, if the teacher pupil relations 
were not cooperative in opinion. 
The growth of the individual implies the growth of 
all aspects of personality. The whole individual. goes to 
school. He does not merely increase his information, but his 
emotions are developed, his social interests and feelings 
are matured, and his menta1 and physical health are 
strengthened and deepened. These are all processes of growth 
that come through educationa1 experience and activity. 
3w. w. Charters, 1 The 12 Questions on the Future of 
Our Extracurricular Program,• Clee~ipg_ House, 19:4, 
September, 1944. 
4 
If this philosophy is accepted by administrators and 
teachers alike, and carried out in the school in the proper 
manner, the extracurricular activities program cannot help but 
make the school a better agent. No matter how limited the 
facilities or activities are, if directed and guided properly, 
the pupils will probably leave school with a rounded education 
and a better outlook on life. The smallest rura1 high school 
in our educational system can adapt this philosophy in its 
program and fulfill its aims and purposes to just as high a 
degree as any urban high school with its greater pupil 
population and activity program. 
Developing socia1 interests, strengthening mental ~ 
phys1ca1 hea1th for better living in ~ democracy. It can be 
seen that school experiences are divided into curricular 
experiences and extracurricular activities. It is probable 
the word extra will be dropped from in front of the word 
curricular in the future. All activities a.re rapidly 
becoming pa.rt of the curriculum and should not be considered 
extra any longer. Edmonson states this about activities 
becoming part of the curriculum. 
Modern definitions of the curriculum assume 
the inclusion of all of the organized activities 
of the school. Certainly the word extra is 
obsolete. Increasingly schools have applied 
point or credit values to the work and 
achievement which go into the properly organized 
and operated program of student activities. 
4J. B. Edmonson, Joseph Roemer, and Frances Bacon, 
QE_ • .£!.!.· p. 252. 
5 
Getting back to the orig1na1 thought, thirty yea.re ago only 
the curricular experiences had educational va1ue in the 
opinion of the teachers. Extracurricular activities were 
things to be tolerated only because children insisted upon 
them, but they were not recognized as having values. That 
play had an educative function was a discovery that was 
popularized only forty or f 1fty years ago. 
CHAPTER II 
THE ORIGIN OF EXTRACURRICULAR ACTIVITIES 
Extracurricular activities are not as new as some 
people assume. Organized extracurricular activities in the 
American schools are large1y the product of the early 1920's. 
In some respects the extracurricular activities of the 
American secondary schools were copies of college programs. 
About the only activities which did not come from the colleges 
are those which have developed recently; the home room, Boy 
Scout and Hi-Y. 
1 
McKown points out three periods in the development 
of extracurricular activities. There are no definite 
chronological dates because the time varies from community 
to community. 
In the beginning extracurricular activities were 
ignored. The teacher considered that his job was only that 
of classroom instructor. He recognized and accepted no 
responsibility for what the students did outside of his 
class. He simply ignored their social and physical interests. 
The students considered these activities important and 
organized and promoted them to the best of their ability. 
1 
Harry C. McKown, Extracurricular Activities (New York: 
The Macmillan Company, 1952), pp. 2-3. 
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The second period was that activities were tolerated 
but not accepted. 
In it the faculties bewailed the place and 
importance given to these outside activities 
and the decreased reverence for good old fashioned 
scholarship. Teachers and administrators began 
a vigorous campaign of opposition which met, and in 
some institutions is still meeting, with just as 
vigorous a campaign of opposition from the 
students and, particularly, from the aJ.umni. 
This is es~ecially true of interscholastic 
athletics. 
They were considered by many administrators as a sort of 
necessary evil in the school program. During this period 
coaches and sponsors frequently were not full time members 
of the faculty. 
Development of the third period started about 1920. 
Faculty members realized the possibilities of these activities 
having an educat1ona1 value and began demanding their 
recognition in articles, addresses, college courses, 
books and magazines. 
3 Jacobson ~ aJ.. point out that extracurricular 
activities became an integraJ. part of the educational 
program in the decade which followed 1920 and through 
the depression years. The development of commercial forms 
of entertainment, the declining opportunity for young people 
to get jobs, and the development and appreciation of the 
social goals of education all helped to develop and 
expand the extracurricular programs in the schools. 
2 Ibid. p. 3. 
3Paul B. Jacobson, William C. Reavis, and James D. 
Logsden, The Effective School Principal. (New York: Prentice Hall, 
1954)' p. 302. 
8 
The high school tootba11 teams became the pet of the adult 
world, or at least of the sports minded. Some persons feel 
that extracurricular activities had gained too much interest 
and attention at mid-century. The period from 1920 to 1950 
represents the one in which the activities have been accepted 
as part of the school program. 
Definition 2! extracurricular activities. Thirty or forty 
years ago it was comparatively easy to define extracurricular 
activities, because nearly a11 of them were still being organized 
and promoted largely by students. School time and equipment 
were very meager, little officia1 recognition was given, and 
no credit was a1lowed for participation. 
Today it is difficult to define extracurricular 
activities because nearly all teachers have some definite 
responsibility for their organization and promotion. However, 
there is a genera1 opinion that activities which are required 
for graduation are curricular and those not required are 
extracurricular. The term extracurricular will stick with us, 
because no better term has been suggested, and also because 
the implied relationships are so well known. 
Influence gt.. little ~ schoolhouse !!!, developing rura1 
extracurricular activities. Deam and Bear; points out that 
at the beginning of extracurricular activities the little 
red schoolhouse has to be mentioned. It was an important 
Ii, 
Thomas M. Deam and Olive M. Bear, Soc1a1izing the 
Pupil. Through Extracurricular Activities (Chicago: Benjamin H. 
Sanborn and Company, l.928), pp. 130-164. 
9 
factor in the lives of the people of a generation and 
more ago. In it w&s centered the social life of the 
community. In spelling bees, in evenings devoted to 
entertaining programs, and in last day picnics, 1t afforded 
an area of extra-activities in the school. The rural school 
formerly, and to some extent today where it still exists, had 
an appreciable influence upon the life of its neighborhood. 
Through it was created a community of ideas and an 
harmonious and socialized life. 
They stated further that in the past century the 
modern world is outgrowing the small community school. By 
that is meant that the small rural elementary schools are 
consolidating and even some small rural high schools. 
Relatively speaking, this isn't a loss because the larger 
and better institution furnishes better opportunities. 
It is probable that the larger schools with larger 
enrollments have more to offer because their facilities 
are increased in every way. Yet, our small rural 
high schools have proved the point to a certain extent 
that they can go along very well toward having an 
excellent activity program with their limited facilities. 
Ot course, some haven't done too well, but it's not so 
much lack of facilities as a case of poor administration 
and supervision. Even some of our urban schools, with 
all the facilities they can possibly use, have poor 
activity programs.' 
5Ib1d 
-· p. lJl. 
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Develoument .Q! extracurricular activities 12. curb slack 
time. The urban high schools began developing extracurricular 
activities in the high school due to problems that arose 
through slack time that students had. Different activities 
have sprung up in the school to take care of leisure time 
and help the student out by making available to him activities 
in which he was interested. The idea of extracurricula.r 
activities in the rural. high school didn't start out quite 
like that of the urban school. It branched over from the 
little red schoolhouse and was more of a community affair. 
It grew gradually in the rural high school because of one 
major factor: The majority of the students in the rural 
high school come from farm f a.m1lies and until recent years 
had to get home as soon as possible. But, as farm equipment 
and machinery began to improve and became more plentiful, 
children were beginning to have more time. They, too, began 
to want something to do in their spare time and, thus, 
extracurricular activities have sprung up in the rural high 
school and have grown to be an important phase of a rural. 
high school program. 
CHAPTER III 
PROBLEMS FACING ADMINISTRATORS IN 
RURAL HIGH SCHOOLS RELATIVE TO EXTRACURRICULAR ACTIVITIES 
Now that we recognize the importance of extracurricular 
activities, it is the job of ell schools to really develop 
opportunities for worthwhile, well rounded, educationa1 growth 
for the participant. Before this can be done, the high school 
administrator is faced with various problems Emd questions that 
have to be solved and answered before the activity program can 
be set up and made to function smoothly. Some of these problems 
and questions are: (1) Just what activities will the rural high 
school administrator and community put into the school in 
order to satisfy the needs of the pupils? The time, facilities, 
and pupil interest in the small schools have all to be taken 
into consideration. Another problem that arises is that of 
teacher sponsorship. Usually in the small rure1 high schools 
the faculty is small; thus, teachers on the whole are over-
worked with just plain everyday teaching let alone being 
burdened with extracurricular activities. (2) How can we 
ta.'lce care of this problem? Still another very important 
problem or question is that of student participation. (3) When 
the administrator gets the program ~et up just how much 
participation is going to be allowed each student? The 
participation angle has to be watched very carefully and 
curtailed to as many activities as can be carried by pupils, 
or more harm can result from the program than good. 
12 
Principles ~ practices. Where formerly the extracurricular 
program was looked upon as something tor students outside ot 
the entire curricular, today it is part of the entire educational 
learning. Chamberlain.!!..!~· states 
Any activity or experience that is thought 
to possess learning values consistent with 
a given philosophy of education may claim 
a place in the program. The reason is that 
educational purposes have been rather clearly 
defined, and toward these purposes the entire 
curriculum, including s11 allied activities, 
is planned and administered. Although the 
curricular program, strictly speaking, 
still constitutes the care of the experiences 
and activities in which pupils are expected 
to participate, many schools have incorporated 
extracurricular activities in the regular 
subject and experience offerings, and others 
have come to view them as essential correlates 
to sound instruction. The entire extracurricular 
program is curricular in the sense that it is 
recognized as an important means of attaining 
significant educational ends instead of serving 
merely as 8i~ource of recreation and entertainment 
tor pupils. 
Generally speaking, in the conduct of extracurricular 
activities, there should be no set pattern or uniform plan 
which fits the needs of pupils in all schools. Standardization 
is one thing that should be avoided. The number of activities 
need not be large or greatly varied. The important part is 
that each school must workout its own program in keeping with 
the nature and interests of the student body. The student 
body should start activities that they have an interest 1n, 
and this means that a good program often takes time to develop. 
\,eo M. Chamberlain and Leslie W. Kindred, The Teacher 
and School Organization (New York: Prentice Hall,-r9'49), 
p;-361. 
lJ 
Problems ~ deciding ~ activities should gg, into 
program. A list ot activities may not be sate to prescribe for 
any given school, no matter how exactly the school, its students, 
and the loca1 situation may be described. It is logica1 that 
every school should have a variety of activities in their 
program in relationship to limitations. Douglas states the 
following limiting factors: 
1. The numbers, talents, and interests of pupils. 
2. The number and the qualifications of possible 
ad visors. 
3. The equipment and other needed facilities ot 
the school and the locality 
4. The loca1 support that may be counted on. 2 
In most high schools the activity program has grown up 
in response to local interests and needs. New schools, however, 
may be confronted with the task of deciding how many 
actic1 ties to organize. Douglas considers the following 
recommendations in the selection of activities offered in 
high school. 
1. Student demand indicates what is most wanted, 
which may or may not be what is most needed. 
2. The principal, knowing what is most needed, 
attempts to interest the students in those needs 
and then leads them to select what is most essential. 
3. The size of the school is a determining factor. 
It is usually better to begin with too few 
activities than too many. 
4. There should be no more activities than there are 
available sponsors to direct. Undirected activities 
are likely t.o create numerous trouble in some 
situe.tions.· .3 
~'2Har1 R. Douglas, Organ1zat!o!!. ~ Administration 2!. 
Secondary Schools (New York: Ginn and Company, 1932), p. 220. 
,,~, P• 223. 
14 
Basic activities 91. rura1 high schools. The rural. high 
school has a little more difficulty than the urban high 
school in setting up a program of activity due to 
facilities, money, and teaching loads on teachers. The 
urban high school has many more clubs, and perhaps quite 
a few more extracurricular activities than the rura1 
schools do. Rural schools surely do not have all the 
clubs and social groups that the urban schools have, 
but the rura1 schools do have practically the same 
basic extracurricular activities. By this is meant, 
both types of schools have their publications, honor 
societies, athletic teams, hobby clubs, vocationa1 groups, 
boy scouts, student council or student government body. 4 
The answer as to what is good extracurricular work can 
only be answered through experience and through cooperation 
of the principal, teachers, pupils, and community, and 
perhaps, through knowledge of what success and va1ues 
have grown out of some activities in a ne1ghboring 
rural town of the same type. Most of our ruraJ. high 
schools, inclusion of which depends on the enrollment and 
the curriculum, have a majority of the following activities: 
(1) A student council will be found in s1most every rural 
high school. A lot of situations arise in this activity 
4 Frank M. Rich, "What Is Good Extracurricular Work,n 
JournaJ. gt.. Education, 129 :161, May, 1944. 
that are very life like in that heady and bossy pupils 
get elected, and show favoritism and such, Just as in 
real life. The wise faculty can turn experiences, fortunate or 
unfortunate, to excellent account in the training of 
earnest and loyal citizens. (2) Publications of various 
kinds may be found in the majority ot the rural high 
schools. Most schools publish a school paper and the 
majority edit a yearbook annually. Sometimes the class 
activity units publish booklets or rather pamph1ets on 
poetry, songs, and essays •. (3) Athletics are found 
in most rural high schools. Whether it be interscholastio 
athletics or intramural athletics, most of the rural 
high schools have one form or another. (4) Some of the 
other types of student activities found in the small 
rural high schools are as follows: assemblies, homerooms, 
honor councils; also there are various curriculum 
subject clubs such as home economics, commerce, 
physical education, to name a few. The major number 
of our rural high schools will have most of the above 
c; 
mentioned, some having a few more and some a few less.~ 
Activities !B. thirty-two other rural ~ schools. 
In order to determine what activities were being offered 
in small rural high schools, a study was made of the 
extraourrieule.r activities offered in 32 small high 
5 Ibid, p. 162. 
-
schools with enrollments of 80 to 250. 'fhe list of 
activities is as follows: 
Athletics 
16 
(boys) baseball, basketball, football, and track. 
(girls) basketball and track 
Intramurals 
(boys) baseball, softball, volleyball, 
football, and track. (girls) baseball, track, and volleyball. 
Class Organizations 
Clubs 
Departmental, honor, outside agency, 
special interests, and general school. 
Homerooms 
Music 
Instrumental and vocal. 
H2!,-atbletic Interscholastic Contests 
Oommerc1a1--typing, shorthand, and bookkeeping. 
Music--band, orchestra, instrumental groups, 
soloists, vocal groups, voce1 soloists. 
Publications 
Magazine, newspaper, and yearbook. 
Public ~peaking 
Debate, dramatics, oratorical., and 
extemporary. 
Scholarship Groups 
Subjects 
Latin, modern language, mathematics. 
Skills 
Art, essay writing, posters, short story, 
stock judging. 
Student Council 
Sooi al Events 
Class parties, all school parties, freshman 
parties, sophomore parties, junior parties, 
senior parties, junior seniog prom, alumni 
parties, and social dancing. 
17 
Administrators faced with equal. distribution of activitl 
allotment with respect !2_ teachers. Now that we know what 
activities the rural high schools Dresent tor Dupil partici-
pation, it is possible to deal with the problem of teacher 
participation concerning the sponsorship ot the different 
activities. The high school principal, attempting to dis-
cover what is a reasonable extracurricular load tor his 
teachers, cannot find the answer in printed material but 
will find it to lie within his own school. 
Suggest~~ method .Q! dis~ib~!Jon. The only way to 
distribute the load is first to make a decision as to 
what extracurricular activities are going to be used in 
the school, and then the principal and faculty must study 
this tentative program to see how much teacher time the 
various activities will consume during the school year. 
There is bound to be some inequality as to the amount of 
time put in on extracurricular activities, but this can be 
6 
J. Lloyd Trump, High School Extracurricular Activities 
(Chicago: University--oT"°Chicago Press, 1944), pp. 76-80. 
18 
compensated for by adjustment in the regular teaching duties 
in the extracurricular activities in the program, or by an 
additional increment of salary. Due to a greater degree of 
community all-out friendliness, the rural high school teacher 
spends a great deal of time participating in community affairs. 
This, plus a heavy teaching load, doesn't leave the teacher with 
too much time on his or her hands for extra activity. The num-
ber of teachers in the rural high schools is usually insuffi-
cient to give most of the teachers free school time during the 
day due to the heavy load they are forced to teach. They don't 
have a great deal of time for activities. Therefore, the time 
consuming element of the extracurricular activities has to be 
studied carefully so that inequalities that occur in the total 
load carried by teachers can be adjusted with fairness toward all. 
Teachers in the small rural high schools should be employed 
with the understanding that they will be expected to do a 
reasonable amount of sponsoring of student activity work other 
than that directly connected with the curricular subjects which 
they are to teach. 
7 
Jacobson et al. summarize the principle of planning 
the total work load of teachers. Many schools do not have 
a definite policy of governing the extraclass load of 
teachers. Teachers who are very popular with young people 
7 
Paul B. Jacobson, William C. Reavis, and James D. 
Logsden, The Effective School Principal (New York: 
Prentice Hall, 1954), p. 315. 
19 
are the individuals who receive the extra duties. The 
question of salary differentials is closely associated with 
the work load. If a person works more hours than other 
teachers, his work load should be lightened, or he should be 
paid extra salary based on the number of hours worked. Mock 
stated the following practices of overloading teachers with 
extracurricular activities. 
1. Teachers who have an extracurricular load 
that is excessive have their academic load 
lightened. Teachers who lack the personality 
traits required of a good sponsor may well 
be assigned a heavier academic load so that 
some one better qualified for directing 
activities may have their academic load 
lightened. 
2. Some of the extracurricular activities usually 
considered as belonging to the English teacher, 
are assigned to teachers of other subjects. 
J. Outside individuals or groups are sometimes 
engaged to sponsor certain activities. 
4. Attention is given to the health of the 
individual in assigning extracurricular duties. 
5. Use of an activity period tends to keep the 
extracurricular duties from extending beyond 
the school day. 
6. Some schools use a point system similar to that 
used to regulate participation. 8 
Problem of pupil participation. The problem that con-
fronts the administrator in every high school whether urban 
or rural is that of pupil participation. The student cannot 
participate in every activity; therefore, the administrator 
8 
Albert Mock, A Manual of Extracurricular Activities 
(Indianapolis: Butler University Press, 1946), p. 422. 
20 
must do something about it. The participation of students 
in various activities has to be limited somewhat to prevent 
students from becoming over active and thus neglecting the 
other important phase of school life curricular experiences. 
Student participation has to be regulated some what. Some 
people have been of the opinion that the rural high school 
doesn't have enough activities to present a problem of over 
participation. This conception, if held, is false. .Any 
rural high school that can be mentioned certainly has an 
-
extracurricular program an.d though not as large as would be 
desired they all offer enough activity that it would be 
harmful for any student to participate in all of them because 
of the neglect of other school functions. 
The success of any school of a program. of activities 
is closely connected with sound and effective plans of 
regulating the participation of students in the various 
activities. .Among the most important phases of regulation 
are those related to the prevention of a few students 
monopolizing the activities. Edmonson et, al. state that 
--
Participation in any form of the extracurricular 
activity program should be open to all students 
on the same basis. No student, however, should 
be permitted to hold office or have an unusual 
part in any activity unless he qualifies in terms 
of the scholarship requirements of the school. 
So far as possible, time for student activities 
should be provided within the school day. The 
better schools have found it advisable to assign 
a period during the regular day for meetings of 
all extracurricular activities. 
It is recommended that credit be given for 
participation in extracurricular activities 
only if the school has a policy of granting 
limited credit toward an extracurricular unit. 
If this policy is followed, the unit should 
not be counted as one of the fifteen minimum 
units required for those expecting to go to 
college as few co~leges accept extracurricular 
units for entrance.9 
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Limited participation. If in some cases the students overparticipate 
in extracurricular activities and their curricular responsibilities 
are slighted, then their participation should be limited. Such 
restriction will not on'.cy' benefit him but will also provide 
additional opportunities for other students. 
Kilzer et ,!!.10 mentions several ways of limiting 
participation. 1. Limit the number of offices a student 
may hold in school. 2. Schedule all activities in the same 
periods, thus limiting the student to a single activity in 
a deli tion to an activity after school. 3. Establish some rules 
of eligibill ty, such as age, number oi' semesters in school, 
and number of school subjects in which a satisfactory passing 
grade is being secured. 4. Classify activities as majors 
and minors. A student can participate in so many major activities 
9J. B. ~dmonson, Joseph Roemer, and Frances Bacon, The 
Administration of the Modern Secondary School (New York:~ 
The Macmi.Llan Company, 1948), P• 514: 
10 
Louis R. Kilzer, Howard H. Stephenson, and H. Orville 
Nordberg, Allied Activities in the Secondary School (New York: 
Harper and Brothers, 1956), pp.~-31. 
and so many minor activities. Sound judgment and experience in 
the local school must be the guide. S. Offer a group plan. 
The student must choose so that not more than a single activity 
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at any certain time belongs in one of the categories. 6. Use the 
point system where a student is allowed so :many points each 
semester. 7. Give careful guidance to each student. An 
effective counselor is almost always able to convince a student 
of the .possible harmful effects of overparticipation. 
Solution to restricted participation. Before listing 
his conclusions, the writer would like to mention another 
phase of participation as far as the pupils are concerned. 
As was mentioned before in this report, many of our rural 
h;i.gh school pupils who live on farms must get home right 
after school and cannot participate in some activities. 
This is being done away with slowly but surely, as has 
already been mentioned, but some of the rural high schools 
still have this restricted p~rticipation. The restricted 
participation has been one of the failings of the actiVity 
program in the ru.ral high school, but this restriction does 
not occur in many of the activities, such as assemblies and 
publications, because they take place during the class day 
and can be participated in by everyone. Secondly, many of 
our rural high schools have bus systems for transporting 
school ahildren to and from school. A procedure rapidly 
coming into man;r systems is to have the last two school 
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hours in the day for activities. One school followed the 
eighth and ninth hour program something like this. Athletic 
practice started the 8th hour class of the school day and 
lasted for two hours• thus, the boys who lived on the farms 
could participate in all athletics. Play practice was held 
during this same two hours in the study hall enabling those 
interested in dramatics to participate. The band, glee club, 
and the extra music activities met in different rooms of the 
basement during this two hour period. The dark room for the 
camera club was always open as was the publications room. 
Boys who wanted ~o play but felt they didn't want to partici-
pate in athletics could play ping-pong, shu:f'fleboard, and 
games in the recreation room where one of the teachers pro-
moted tournaments and was in charge of games every afternoon. 
This small school had full participation in extracurricular 
activities by everyone, and as small as it was, the writer 
has never seen a school quite like it so far as school spirit 
and school morale are concerned. This school's program was 
well administered by a principal and raculty who were interes-
ted in the pupil's needs and desires. This program has been 
in effect for the past five years, and everyone in the com-
munity is still enthused with the plan. 
School morale building through participation ,!!!. extra-
curricular activities. Extracurricular activities have a 
great deal to do with school morale. They build it up and 
give students that "ole school spirit" as it is called. 
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Those extracurricular activities awaken students to group 
consciousness. Belonging to teams and clubs brings out an 
intense desire to be an integral part of the school. This 
is what builds school morale. 
A most essential element of any good school is spirit 
or morale. The individual student must feel that the school 
is his. The student must believe in the school's ideals, have 
confidence in its faculty, and he must have opportunity to 
express his loyalty to it. 
Discussion will help the student to see and appreciate 
what is especially good about the school. Home room dis-
cussions, assemblies, and newspaper publicity all represent 
profitable means of building morale. McKown states; 
Any _school meeting in which the student feels 
himself a part of the large organization is 
highly beneficial, and the statement of a well 
known principal to the effect that when school 
was foreed temporarily to discontinue its 
assembly programs (due to the rebuilding of the 
auditoriwn) its morale fell 50 per cent, proves 
the importance of this setting, 11 
12 
From an inference made by Glicksbert , this higher 
degree of school morale is more noticeable in the rural 
school than the urban. A possible reason for this may be 
that the rural high school may not have as many activities 
11 
Harry C. McKown, Extracurricular Activities (New York: 
The Macmillan Company, 1952l, p. 548. 
12 
Charles I. Glioksbert, "Extracurricular Activities and 
Sehool Morale," .American School Board Journal, 110:36, May, 
1945. -
25 
as the urban high school. Consequently there is not such a 
wide spread of interests, and more attention is focused on 
what there is. 
F!nancing extracurricular activities. Despite the 
educational values of extracurricular activities, their 
financial support is not usually provided from regular school 
funds. If the ideal products of the high school are to be 
well rounded, well adjusted individuals, then activities 
which help to produce such individuals should be entitled 
to adequate financing. 
13 
Chamberlain et al. states that there has been a strong 
tendency in recent years to charge high admissions fees for 
school activities. The public has apparently been willing 
to pay these high charges, for otherwise schools could not 
continue to fill their football bleachers and gymnasiums. 
The high prices asked often have kept parents from attending 
school activities. It would be better if the entire extra-
curricular program were underwritten by the board of educa-
tion with only very nominal fees charged for all events open 
both to students and the public. This would be in keeping 
with the educational values claimed in justification of the 
extracurricular program. 
13 
Leo M. Chamberlain and Leslie W. Kindred, The Teacher 
and School Organization (New York: Prentice Hall-;-1949), 
P:-367. 
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14 
Kilzer et al. has this to say about ways of financing 
the extracurricular program. 
Outside of leadership and some equipment provisions 
few schools receive financial support from the 
board of education for their program. For the most 
part, pupils in the secondary school are expected 
to contribute to a general student body fund for 
at least the partial support of all school activi-
ties. Some of the methods of obtaining this 
support are receipts from: 1. publication sub-
scriptions, 2. donations, J. tag days, 4. club 
dues, 5. class dues, 6. general assessments, 
7. bazaars, 8. season tickets, 9. magazine 
commissions, 10. school store and cafeteria 
profits, 11. food sales, 12. suppers, 13. social 
events, 14. fines, and 15. student activity 
cards. 
Expenses for participants in extracurricular activities 
should be kept as low as possible. A carefully worked out 
plan for handling any money to be spent by student groups 
should be adopted. 
14 
Lewis R. Kilzer, Harold H. Stephenson, and H. Orville 
Nordberg, Allied Activities in the Secondary School (New York: 
Harper and Brothers, 1956), P:- "23'). 
CHAPTER IV 
SUMMARY AND CONCLUSION 
The purpose of this paper was (1) to attract as many 
students and teachers as possible to the extracurricular 
program, (2) to demonstrate the need for extracurricular 
activities in the high schools, (3) to show how the program 
contributes to the students' overall development. 
Summary. Extracurricular activities and curricular 
subjects should enrich each other. They employ some what 
different methods, but both have about the same general 
objectives, utilize about the same equipment, and concern 
the same teachers and students. Such integration may not 
be attained so long as the extracurricular activities are 
considered largely as motivators of the curricular program. 
Much has been done in the direction of integrating the two 
in the last two decades, but much still remains. 
The term extracurricular activities is inaccurate and 
undesirable, but it is often used for no better reason than 
that people generally understand its meaning. The word 
extra, to some people, implies that the activities are not 
essential to the real purposes of school. Fortunately 
progress is now being made in the direction of better 
terminology. 
Before the rural high school administration can set up 
a good sound extracurricular activity program, he should 
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have a definite philosophy ot extracurricular activities, a 
philosophy that has high ideals and standards, one that has 
definite purpose for the program along with goals to be 
reached by carrying out those purposes, one that takes into 
consideration the needs of the pupils, teachers and com-
munity as a whole, a philosophy that considers the facilities, 
money, and is flexible enough to get the utmost out of what is 
available. 
After the administrator has developed a philosophy of 
extracurricular a.cti vi ties, he must next determine what 
activities he wants in the school. He must observe the needs 
of the pupils, teachers, and community, and working with them, 
plus past experience, the activity program should be developed. 
It takes cooperative effort with everybody working as a unit, 
to develop an effective program. 
Extracurricular activities are receiving more and more 
attention by those who want secondary schools to contribute 
the greatest possible educational service to students. In 
the writer's opinion, educators no longer believe that the 
value of a high school education can be determined merely 
by measuring what takes place in the class room. Full con-
sideration should be given also to the activities of students 
in their school life, apart from class room procedures. 
It is a mistake of the small rural high school to 
imitate the practice of the large schools in the area ot 
the number and kinds ot student activities. There is a 
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danger of encouraging too many different kinds of activities 
for students. Thus overloading the student with work not 
connected with their regular studies. Also there is the 
danger of putting too large a burden on teachers for super-
vision and direction of extracurricular activities. 
Participation in any form of the extracurricular 
activities should be open to all students. If we assume 
that the rural high school will have a number of activities 
in their program, the student cannot participate in all of 
them and still effectively carry his normal curricular load. 
The administrator should curtail participation. His task is 
in deciding how many activities each student can participate 
in and what will be gained from this participation. The 
administrator may limit student participation by the use of 
the point system, the major and minor system, the group system 
or simple limitation. 
However, because school work is, or should be, based 
upon the assumption that all or nearly all of the students 
will be able to accomplish it, it is probably advisable to 
limit the opportunities for participation for the student 
who can and should do better classwork. 
If possible, time for student activities should be 
provided within the school day. Scheduling them in regular 
periods not only offers all the students the opportunity to 
participate in them, but it also gives the program dignity 
and official sanction. 
' 
30 
Expenses for participants in extracurricular activities 
should be kept as low as possible. School boards should 
adequately support the program. It we assume that activities 
are educationaJ.ly sound, there seems to be little justifica-
tion in paying the cost of English and Algebra from taxes, 
and expecting football to be self-supporting. In theory 
most people would agree, but in practice it is not yet possible 
except in very wealthy communities. 
Conclusion. At the present time, the writer believes 
that there is probably no clear cut picture of extracurricular 
activities in the rural high school. Some activities have 
found their way into the program, as the result of students, 
teachers end community demands. As a result, there are many 
problems which need to be solved in administering the pro-
gram o~ activities. 
Jl 
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